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              This study was designed to explore the relationship between teachers’ and
students’ perceptions about students’ participation and students’ anxiety in foreign
language classes. This study was conducted at Gazi University Preparatory School.
The participants of the study were seventy-six students at the intermediate and upper
intermediate levels of proficiency. There were also four teachers who participated in
the study. The research instrument for collecting data was questionnaire. Three
questionnaires were administered to the subjects to collect the data. The first
questionnaire was the translation of the Foreign Language Classroom Anxiety Scale
(FLCAS) by Horwitz, Horwitz and Cope (1986). The second questionnaire included
items about students’ participation and anxiety. These two questionnaires were given
to students. The third questionnaire was the parallel version of the second
questionnaire and administered to the instructors. The second and the third
questionnaires were also translated into Turkish.
            The research questions concerned: a) the relationship between teachers’ and
students’ perceptions about students’ participation and students’ anxiety; b) the
relationship between teachers expectations about students’ participation and
students’ perceptions about their participation; c) the relationship between students’
language level and teachers’ and students’ perceptions about students participation
and anxiety.
 The analysis of the study was done with the help of SPSS. Pearson and point-
biserial correlation methods were used to analyze the data in this study. The study
revealed that there was moderate and negative relationship between students’
perceptions about their participation and foreign language anxiety as measured by
FLCAS. The other findings of the study indicated that teachers and students have
different perceptions about participation. The findings support the previous findings
of research studies on anxiety and classroom participation.
ÖZ
Başlık:                     Yabancı dil sınıflarında öğrencilerin derse katılımı ve dil kaygısı
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Komite Üyeleri:       Dr. Hossein Nassaji
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Bu çalışma, yabancı dil sınıflarında öğretmenlerin ve öğrencilerin derse
katılım ve dil kaygısı konusundaki düşünceleri arasındaki ilişkiyi araştırmak için
yapılmıştır. Araştırma Gazi Üniversitesi Hazırlık okulunda yapılmıştır. Araştırmaya
76 orta ve orta üstü yabancı dil seviyesinde öğrenci ve dört öğretmen katılmıştır.
Araştırmada veri toplamak için üç anket kullanmıştır. İlk anket Horwitz, Horwitz ve
Cope (1986) tarafından hazırlanan Yabancı Dil Sınıfı Kaygı Ölçütü’nden Türkçe’ye
çevrilmiştir. İkinci ankete öğrencilerin derse katılımı ve kaygısı ile ilgili sorular
bulunmaktadır. Üçüncü anket ise ikincinin benzeridir ve öğretmenlere uygulanmıştır.
İkinci ve üçüncü anketler de Türkçe’ye çevrilmiştir.
Araştırma soruları şu konuları içermektedir:
a) Öğrencilerin katılımı ve kaygısı konusunda öğretmen ve öğrencilerin
görüşleri arasındaki ilişki.
b) Öğretmenlerin öğrenci katılım konundaki beklentileri ile öğrencilerin
öğrenci katılım ve kaygısı hakkındaki görüşleri arasındaki ilişki.
c) Öğrencilerin dil düzeyi ile öğretmen ve öğrencilerin öğrenci katılım ve
kaygısı hakkındaki görüşleri arasındaki ilişki.
Araştırmada veri analizi SPSS kullanarak yapılmıştır. Veriyi analiz etmek
için Pearson ve point-biserial korelasyon metodu kullanılmıştır. Araştırma sonuçları
öğrencilerin katılımları ve yabancı dil kaygısı hakkındaki görüşleri arasında orta
(moderate) ve negatif bir ilişki olduğunu gösterdi. Çalışmanın diğer sonuçları
öğretmen ve öğrencilerin katılım konusunda farklı görüşlere sahip olduğunu ortaya
çıkarmıştır. Çalışma sonuçları önceki  dil kaygısı ve derse katılım konularındaki
araştırma sonuçlarını desteklemektedir.
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1CHAPTER 1: INTRODUCTION
Background of the Study
Language anxiety has been considered to be an important affective variable in
foreign language learning process because anxiety can obstruct the learning process
(Ellis, 1996; Hilleson, 1996; Horwitz, Horwitz & Cope, 1986; Kaya, 1995; Koba,
Ogava & Wilkinson, 2000; MacIntyre & Gardner, 1991; MacIntyre, Gardner &
Moorcroft, 1987; Price, 1991; Tsui, 1996; Young, 1991). Research has provided
abundant evidence for its existence and its impact on the learning process. Anxiety
has been found to be associated negatively with language performance and language
proficiency. In addition, anxiety seems to be a key determiner of learner achievement
and success in language learning classrooms. When students have high anxiety
levels, they cannot concentrate on learning and as a result, they might fail in
performing a task in classrooms (Chastian, 1988; Horwitz, Horwitz & Cope, 1986;
MacIntyre & Gardner 1993; MacIntyre, Noels & Clement, 1997 Samimy & Rardin,
1994;).
Language anxiety is a complicated psychological phenomenon related to
language learning (Young, 1992). Language anxiety has been studied from different
perspectives and ways. A large number of studies have investigated the relationship
between language anxiety and language performance; anxiety and students’ language
levels; anxiety and learning styles and strategies; anxiety and teaching approaches;
anxiety and gender; anxiety and native language skills; anxiety and subtle cognitive
processing and first language disabilities (Bailey, 1983; Ching, Horwitz & Shallert,
1999; Ganshow & Sparks, 1996; Horwitz, Horwitz & Cope, 1986; Koba, Ogava &
2Wilkinson, 2000; MacIntyre & Gardner, 1991; Saito, Garza & Horwitz, 1999;
Sellers, 2000;  Young, 1991).
The findings of all these studies have provided useful information about
language anxiety in language learning and performance which have helped students
and teachers see students’ problems in language learning. Horwitz, et al (1986) stated
that anxiety related to foreign language learning was a “distinct complex of self-
perceptions, beliefs, feelings, and behaviors . . . arising from the uniqueness of the
language learning process”(p.128). Some study findings suggest that two types of
self-perceptions of students’ might appear in learning process (MacIntyre, Noels &
Clement, 1997). The first type, self-enhancement perception means that the
individual has positive perceptions about his/her ability and it shows in that person’s
satisfactorily feelings. The second type of the perception is self-derogation. It means
that the learner underestimates his/her abilities. It seems that a perception of self-
derogation leads to anxiety. Anxious students may not perceive their competence to
be as high as it actually is. Moreover, students might compare their performance to
other students’ and perceive himself/herself as a poorer student than that student
(Bailey, 1983; MacIntyre, Noels & Clement, 1997).
Simply put, performance is doing something like dancing, working or
reading. Brown  (1987) states that for centuries scientists and philosophers have
operated with the basic distinction between competence and performance.
Competence refers to one’s underlying knowledge of a system, event, or a fact. It is
the nonobservable, idealized ability to do something, or to perform something.
Performance is the overtly observable and concrete manifestation or relization of
competence (Brown, 1987). Language competence means you know syntax,
3semantics, phonetics, lexicology and other language components. When you use your
knowledge of those components, then that becomes production of your performance.
Brown also adds that performance is actual production (speaking, writing) or the
comprehension (listening, reading).
For the purpose of my study I define performance as the students’
participation in language class. This study deals with anxiety and students’
participation, and the relationship between the students’ and the teachers’ perceptions
about student classroom participation. The students’ perceptions on language anxiety
has been studied and provided much useful information in language learning and
performance. The previous work however pays less attention to the teachers and how
they feel about students. Young (1992) suggested that not only experts, and
specialists, but also teachers can develop understanding of language anxiety.
Teachers can properly observe as they interact with students every day. Students also
rely more on their teacher than the unfamiliar researcher. For the purpose of my
study I will give teachers and students the questionnaire to compare the relationship
of their perceptions on anxiety and participation. The self-perception plays an
important role and it is a critical factor in learning process, it is also related to foreign
language anxiety. I think if students recognize their weaknesses in language learning,
they can work against them.
Young investigated language anxiety perceptions of language specialists such
as Krashen, Omaggio, Terrell and Rardin through interview. They have responded to
the following questions: 1) Can we attribute a positive aspect to anxiety?; 2) Do
language learners experience an equal amount of anxiety in all skill areas?; 3) How
4do you see anxiety manifested in your language learners?; 4) What do you perceive
as effective anxiety management strategies?
They have answered to the questions from theory point of view as well as according
to their experiences as language teachers. Terrell and Rardin seem to believe that
there can be a positive aspect to anxiety in language learning context. Then anxiety
means attentiveness or alertness. Hardley uses the term tension instead of anxiety. If
learners want to improve their skills further, then there is a positive aspect to tension.
Krashen thinks that there is a positive aspect to anxiety in language learning but not
on language acquisition. For second question all the respondents have agreed that
among four skills speaking in the foreign language is the most anxiety-provoking for
the learners. For the third question they have had similar perceptions to what has
been reported in previous research studies. They suggest that recognition is important
in reducing language anxiety. For the last question they offered different activities
and approaches which may create relaxed atmosphere in language classroom. In
general, these specialists’ perspectives about anxiety mostly supported findings of
students’ view indicating that the reasons for language anxiety originate in a
psychological phenomenon particular to language learning (Young, 1992).
Foss and Reitzel (1988) studied language anxiety and suggested that students’
perceptions of their communication abilities and performances must be taken into
consideration when dealing with anxiety. Further, the researchers claim that
“sometimes student perceptions of self may correspond to the instructor’s
evaluations of the students’ strengths and weaknesses. For example, a student’s
perception about his/her problems in listening matched with the teacher’s feelings as
followings:
5Today I was in a trouble. Because I’m not good at hearing. The I. E. L. I
consists of three levels. Now I’m in the best class…. But it is miracle. I guess
I’m the lowest in the highest class. And it is very difficult to me…. But I must
do my best. So after today I’ll make sure every assignment every day (p.440)
Student’s instructor also felt work was needed. On the other hand, a student’s
perception might be different from the teacher’s perceptions. For example, the best
student in the high level perceived himself/herself as the lowest in the class and
though it would be good to catch up to the other students by trying to work hard.
This student was perceived by the teacher to be one of the top students in the class.
So, self-perceptions are useful for both student and teacher to reflect upon their
experience and improve weaknesses in learning process. Self-perceptions play an
important role in anxiety and in achievement.
This study will investigate the relationship between classroom participation
and anxiety. In particular it will investigate the relationship between: student and
teacher perceptions of students’ participation and students’ anxiety; and also the
relationship between students’ language level and student and teacher perceptions
about students’ participation and anxiety;
Statement of the Problem
I have been teaching English at H. A. Yassayi University in Kazakhstan for
ten years. What all the instructors at my department complain about is that students
do not participate actively and do not speak in English in classes. Students take so
many theory courses such as theoretical phonetics, theory of grammar and stylistics.
Teachers cannot change the program because it is approved by the Ministry of
Education and each university must follow it. This is the main reason that teachers
must follow the set curriculum. That’s why students cannot practice a lot in classes;
6they study those theory courses. Students are used to work on ready-made materials
from their textbooks at lower levels. Much theory instead of practical classes is the
main reason for lack of participation.
Purpose of the Study
The purpose of the study is to find the relationship between student and
teacher perceptions about students’ participation and their anxiety. These variables
were chosen in this study as there were only a few studies about them in EFL
contexts.
Significance of the Study
The finding of the study will contribute to research on the role of affective
factors in determining class participation. The research may provide information for
curriculum planers, teachers and learners in terms of reducing anxiety in foreign
language classes.
7Research Questions
1. Does language anxiety correlate with the students’ and teachers’ perceptions
about students’ participation in foreign language classes?
2. Is there a relationship between students’ perceptions about their participation
and teachers’ perceptions about students’ participation?
3. Is there a relationship between students’ perceptions about their about their
participation and teachers’ perceptions about students’ anxiety?
4. Is there a relationship between teachers’ expectations about students’
participation and students’ speaking in English in discussions?
5. Is there a relationship between students’ language levels and students’ and
teachers’ perceptions about students’ participation and anxiety?
8CHAPTER 2: LITERATURE REVIEW
Introduction
There seems to be a need for more foreign language studies mainly for
English language studies as the world is reaching out to the world markets and as the
number of foreign language learners’ is increasing from day to day. Learning a
foreign language is a complex process that involves cognitive and affective factors
influencing the learning process. The cognitive factor deals with of mental
processing. Cognitive psychologists perceive learning as internal and mental
(Chastain, 1988). The affective factor is “the emotional side of human behavior in
the language learning process” (Brown, 1994). Both factors affect students’
performance in language learning. Some researchers state that affective factors are
more important than cognitive factors. Oatley and Jenkins and Le Doux (as cited in
Arnold & Brown, 1999) think that emotion and cognition are partners in the mind.
Oatley and Jenkins affirm that emotions are the center of human mental life as they
link to the world of people, things and happenings. (as cited in Arnold et al, 1999).
Research on the affective factors has indicated that affective factors play larger role
in learning and developing foreign language skills than do the cognitive factors.
Therefore, Chastain claims that “the emotions control the will to activate or to shut
down the cognitive functions”. Stern (1996) agreed with this point, indicating that
the affective factor contributes at least as much as and often more than the cognitive
skills. We see here the importance of the affective factors in learning a language.
The term affect deals with the emotions, feelings, mood and attitudes of
human behavior. Brown (1987) defines the affective domain as the emotional side of
human behavior which may be juxtaposed to the cognitive side. He also says that we
9have to examine the inner being of the person to discover if in the affective side of
human behavior lies an explanation to the mysteries of language. When we examine
affective factors we focus on the learner. The studies in this field are interested in
this particular question: “Why do some learners learn better than others? Stevick’s
answer was that “success depends less on materials, techniques, and linguistic
analysis, and more on what goes on inside as well as between the people in the
classroom”. Thus it is very important to understand affective factors as they lead to
success and effective learning. The affective factors include empathy, self-esteem,
extroversion-introversion, inhibition, imitation, anxiety, attitudes (Brown, 1994).
Investigation of the relationship between all of the above mentioned factors and
students’ performance in language learning is very important. Many studies (Bailey,
1986; Ching, Horwitz & Shallert, 1999; Hilleson, 1996; Horwitz, Horwitz & Cope,
1986; Young, 1991) have been done to investigate affective factors. However,
among these affective factors anxiety has been of special interest in the fields of
language acquisition and learning. This study focuses on language anxiety and
teachers’ and students’ perceptions about students’ participation and students’
anxiety in foreign language learning process. In what follows the literature, including
the studies on anxiety in learning process will be presented and discussed. In this
review, I will first discuss anxiety and then definitions, types of anxiety and its
relationship to performance will be presented.
What is Anxiety?
Anxiety is almost impossible to define in a simple sentence. Anxiety is a
complex psychological construct consisting of many variables. It is difficult to
collapse them all into a single concise definition. In its simplest form, anxiety can be
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associated with feelings of uneasiness, frustration, self-doubt, insecurity, or
apprehension is intricately intertwined with self-esteem issues and natural ego-
preserving fears (Brown, 1994 Sellers, 2000;). Scovel (1978) defines anxiety as “a
state of apprehension, a vague fear…” According to these definitions anxiety is a
kind of fear that may cause a learner a negative feelings in class. For example, we
have all experienced anxiety to some extent as language learners. It happens when
we doubt in our abilities of performing a certain task and we feel nervous about
succeeding in it. So, anxiety relates to foreign language learning.
Since the 1970-s language learning anxiety has been studied. According to the results
of these studies it has been difficult to show the exact affects of anxiety on foreign
language learning (Horwitz, Horwitz & Cope, 1986). The reason for this is that
anxiety is difficult to measure and a problem can cause in defining, manipulating and
quantifying it. However, the findings of the earliest studies have all suggested that
the level of anxiety in a second or foreign language learning must be reduced.
Trait Anxiety, State Anxiety and Situational Anxiety
Three types of anxiety such as the trait anxiety, the state anxiety and the
situation specific anxieties have been investigated in a number of different areas,
including the language learning context (MacIntyre & Gardner, Moorcroft, 1987;
1991). First trait and state anxieties will be discussed. Then situation specific anxiety
will be followed. The trait anxiety is personal and some people are generally anxious
about many things. Brown (1994) defines trait anxiety as a more permanent
predisposition to be anxious. However, state anxiety is evoked whenever a person
perceives stimulus or situation as harmful, dangerous or threatening to him
(Spielberger, 1992). Trait anxiety is not directly manifested in behavior, but may be
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inferred from the frequency and the intensity of an individual’s elevations in anxiety
state over a time. Thus, trait anxiety refers to stable personality differences in anxiety
proneness.  However, state anxiety is momentary and it relates to some particular
event or a situation.
Research studies on anxiety have demonstrated the pervasive influence that
anxiety can have on cognitive, affective, and behavioral functioning. Even though,
the trait anxiety perspective has been supported by different studies. This approach is
criticized by researchers such as Mischel and Peake (1982), Endler (1980) (as cited
in MacIntyre & Gardner, 1991). They argued that traits are meaningless unless they
are considered in interaction with situations. The trait anxiety approach requires
people to consider their reactions over a number of situations. Some of the
participants may feel anxious whereas others feel relaxed. In spite of the fact that
participants have the same trait anxiety score anxiety will differ in the situations. For
example, in MacIntyre and Garners (1991) study two subjects score equally on the
trait anxiety scale but this scale has four subscales referring to experiences in social
situations, during writing tests or exams, in novel situations and in dangerous
situations. The scores in the situational elements are different. The first participant
feels anxious in social situations but enjoys written exams. The second participant
feels anxious in tests but at ease in social groups. Both of them have similar levels of
anxiety in novel and in dangerous circumstances. The results suggest that correlation
between trait anxiety and marks in these classes likely would be increased if the
more clearly delimited subscales were considered. State anxiety refers to the
apprehension experienced at a particular moment in time. For example, in test taking
time a person may feel state anxiety and if someone has higher trait anxiety then they
12
will show higher state anxiety in stressful situations. So, trait and state anxieties are
associated with each other.
MacIntyre and Gardner (1991) define situation specific anxiety as a form of
state anxiety that persists not necessarily across situations but with certain situations
consistently across time. They think that situation specific anxiety is more diverse
than are the state and trait anxieties and one can concentrate on a particular thing in
situational anxiety. The advantage of this perspective is in clearly describing the
situation of interest for the participant. In this way, the assumptions about the source
of anxiety can be avoided. The disadvantage of the situational anxiety is that the
situation under consideration can be defined broadly, narrowly or quite specifically
and the researcher is responsible for defining it accordingly to the purpose of the
study. The situation specific anxiety can demonstrate an important role for anxiety in
the language learning process. Situational anxiety is related to a particular situation
and language anxiety can be one type of situational anxiety, and is not a personality
trait. In this content MacIntyre and Gardner (1991) defined situational anxiety as “the
apprehension experienced when a situation requires to use of a second language with
which the individual is not fully proficient”. The examples of situation specific
anxiety can be public speaking, writing examinations, performing math, or
participating in a foreign language class. Three research traditions (state, trait,
situation specific) in foreign language anxiety studies are described briefly.
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Facilitating/Debilitating Anxieties
In recent years researchers have become interested in language anxiety as a
major issue in a learning foreign languages. Alpert and Haber (1960, as cited in
Sellers, 2000) distinguished between two types of language anxiety: facilitating and
debilitating. Facilitating anxiety influences the learner in a positive, motivating way
and is best described as enthusiasm before a challenging task. In contrast, debilitative
anxiety includes the unpleasant feelings such as worry and dread that interfere with
the learning process (Sellers, 2000). Many researchers including Alpert and Haber
(1960), Bailey, (1983); Scovel, (1978) and Oxford (1999) have studied facilitating
and debilitating anxieties. Scovel explains facilitating and debilitating anxiety as
products of the limbic system, “the source of all affective arousal” (1978, p.139): (as
cited in Bailey, 1983, p.69)
Facilitating anxiety motivates to “fight” the new learning
task; it gears the learner emotionally for approach behavior.
Debilitating anxiety in contrast, motivates the learner to
“flee” the new learning task; it stimulates the individual
emotionally to adopt avoidance behavior (ibid).
Bailey (1983) thinks that personal diaries can give more valid data than other
research tools and she provides reasons for it by describing research studies. She
believes that the researcher can get from diaries the learner’s comments about his/her
fears and frustrations, difficulties and successes in language learning. Moreover, the
learner can include the impressions about the target culture in it. Bailey examined
herself when she had taken French classes as a doctoral student and she kept a
journal where she wrote about her experiences in language learning. She noticed that
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she often compared herself to the other students in the class. For example one of the
entries of her the diary says,
… I hope Marie will eventually like me and think that I am a good
language learner, even though I am probably the second lowest in the
class right now (next to the man who must pass the ETS test). The
girl who has been in France seems to think that she’s too good for
the rest of us, but she didn’t do all that well today. I want to have the
exercises worked out perfectly before the next class. Today I was
just scared enough to be stimulated to prepare for next time. If I were
any scareder I’d be a nervous wreck. I feel different from many of
the students in the class because they have been together for a
quarter with the other teacher. They also don’t seem very interested
in learning French. Marie was explaining something and some of the
students looked really bored. ( Bailey, 1983, p.41)
She gives other examples from her diary that shows her as a competitive language
learner. Competitiveness has advantages and disadvantages in language learning. The
advantage of competitiveness is that it motivates the language learner to study harder
and this can be a case of facilitating anxiety. The disadvantage of competitiveness is
that it can hinder language learning or in other words it increases debilitating anxiety.
In her summary Bailey listed seven characteristics of the entries involving
competitiveness:
1. Overt self-comparison of the language learner
2. Emotive responses to the comparisons, including emotional
reactions to other students; connotative uses of language in
the diary entries reveal this emotion
3. The desire to outdo the other students; here realized as the
tendency to race through exams in order to finish first
4. Emphasis on tests and grades, especially with reference to the
other students
5. The desire to gain the teacher’s approval
6. Anxiety experienced during the language class, often making
errors on material I felt I should have known
7. Withdrawal from the language-learning experience when the
competition was overpowering. (p.77)
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In addition to her own diary, Bailey reviewed ten other dairy studies in order to see if
they provide enough evidence of the relationship between competitiveness and
anxiety. It turned out that they connected with each other. Bailey adds that through
analysis of diary studies the relationship between competitiveness and anxiety
appeared to result in either an unsuccessful or successful self-image. An unsuccessful
self-image may result in debilitating anxiety for some students and facilitating
anxiety for the other students. During language classes if the students compare
themselves with other students in class and comparison helps the students to improve
more in language classes, so, this case can be example for facilitating anxiety. In the
opposite of this situation comparison may provide students debilitating anxiety
where students face problems in leaning and language learning becomes impaired for
them. In speaking of successful self-image students have positive attitudes towards
learning foreign language and they are successful in learning. Thus, Bailey’s study
suggests that language classroom anxiety can be caused and or aggravated by the
learners’ competitiveness when they see themselves as less proficient than other
object of comparison. She suggested a cyclic relationship between anxiety and
negative competitiveness which is presented in figure 1. Thus, anxiety depends on
the situation in which learners find themselves.
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Competitive Second
Language Learner
(2LL)
Learner
perceives self on a
continuum of success
when compared to other 2LL’s
(or with expectations)
Taken from Bailey (1983)
Unsuccesful
Self-image
Succesful
Self-image
Anxiety
(State/Trait)
Positive rewards
associated with success
of L2 learning
Debilitating
Anxiety
Facilitating
Anxiety
2LL (temporarily or
permanently) avoids
contact w/source of
perceived failure
Learner increases efforts to
improvement measured by
comparison (w/other
LL’s)i.e., learner becomes
more competive
2LL continues to
participate in milieu
of success
L2 learning is
enhanced
L2 learning is
impaired or abandoned
L2 learning is
enhanced
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Oxford (1999) gives two examples of debilitating anxiety and facilitating
anxiety from real–life situations in the study. One of the students studied in a
graduate program in Russian. The student had problems in speaking Russian and in
understanding spoken Russian. When this student learned that they had to give a one-
hour lecture in Russian on Russian literature or linguistics in front of a group of
professors. Failed students would be thrown out of the program and that student
worried about its consequences and he/she decided to give up the program. The next
student recognized his/her anxiety and worked against anxiety. So, if an individual
has higher level of anxiety then it can cause that person to give up or drop out of the
program, or can change the major which is debilitating anxiety. If an individual
works hard against his/her problems then it is positive and facilitating anxiety.
Hilleson (1996) focused upon learner anxiety as one factor that could affect
language learning and acquisition. He studied debilitating anxiety factors and how
such anxiety can be managed. Hilleson used diary study, interview and a self-
assessment questionnaire as this was the longitudinal research. There were five
participants from different countries in the study. The researcher grouped the data
under three variables such as language shock, foreign language anxiety, classroom
anxiety. It was found out from the dairies that the participants were facing facilitating
and debilitating anxieties. All the results of the study support Bailey’s (1983)
findings that competitiveness would help to overcome the difficulty during a learning
process. Another explanation provided was that the students’ being away from their
native countries for the first time and new environment might have increased their
anxiety. The researcher having taken into consideration the finding of the study
offers some useful implications. Low-stress activities in friendly atmosphere can be
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first steps of decreasing anxiety in foreign language classroom. This might suggest
that issues of facilitating and debilitating anxieties may be central to research on
anxiety (Alpert & Haper, 1960; Bailey, 1983; Hilleson, 1996;  Oxford, 1999; Scovel,
1978).
Anxiety and Cognitive Process
MacIntyre and Gardner (1994) studied effects of language anxiety on
cognitive processing in second languages. They used a three-stage model of learning:
Input, Processing and Output. These stages were employed to isolate and measure
the language acquisition stage. A new anxiety scale was also developed to measure
anxiety at each of the stages. They used word span, digit span and t-scope as the
measurement of the Input stage. French Achievement Test, paragraph translation and
paired associates learning were used in the Processing stage. Thing category, cloze
test and self-description measured the Output stage. They found significant
correlations between the stage specific anxiety scales and stage specific tasks.
Other researchers such as Onwuegbuzie, Bailey, and Daley (2000)
investigated the psychometric properties of the Input Anxiety Scale, the Processing
Anxiety Scale, and the Output Anxiety Scale. Analysis of this study indicated that
three scales did not provide unidimensional construct of foreign language anxiety.
The reason of this was size of the sample. If sample size is larger than 200, then
model is rejected as in this study. When these scales analyzed separately, it was
found that these scales possessed adequately psychometric characteristics. This study
suggests need for the modifications to the scales.
MacIntyre and Gardner (1991) studied language anxiety and its relationship
to other anxieties as social evaluation anxiety, state anxiety and to processing in
native and second languages. They found a significant correlation between language
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anxiety and the ability to repeat short strings of numbers and to recall vocabulary
items. This finding indicates that anxiety influences short-term and long-term
memory.
Teaching Methods and Anxiety
The other groups of researchers have studied the relationship between anxiety
and language teaching methods such as community language learning, natural
approach and traditional approach (Koba, Ogawa & Wilkenson, 2000; Samimy &
Rardin, 1994; Koch & Terrell, 1991). Koba, Ogawa and Wilkenson (2000) examined
anxiety and how anxiety affects second or foreign language learning. The purpose of
their study was to see the differences between a traditional class and a community
language learning (CLL) class. CLL approach presents activities where the students
feel free and the teacher is not standing in front of the class. The teacher is among
them as they work in circle. So, all the techniques of CLL approach was
hypothesized to play a great role in language learning as it can reduce the learner’s
anxiety and the learner enjoys learning. Three Japanese college students who
experienced these two kinds of approaches were interviewed. The findings show that
CLL approach coped with anxiety and this approach seemed useful for listening and
speaking. In addition the findings of this study supports the results of the research on
community language learning by Samimy and Rardin (1994). The participants felt
that the community language learning experience helped them alleviate their anxiety,
and increased their motivation, and changed their attitude toward the target language.
We know that natural approach is a communicative approach that provides
the learner opportunities to practice more in target language and helps students to
develop their communicative competence. Koch and Terrell (1991) and they
investigated students’ perception of anxiety in an natural class and students’ response
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to natural approach activities. The results of the study revealed that students were not
highly anxious but it was found out that among natural approach activities oral
presentations for majority students anxiety- provoking. It seems that regardless of the
language teaching methods speaking in foreign language in front of the class remains
to be difficult for a large number of students. I think that it depends on the learner’s
background experience if they are familiar or not with certain method and it may
increase the learner’s anxiety level. In order to mitigate anxiety teachers should
create relaxed atmosphere in class and by practicing natural approach activities,
students may decrease anxiety in foreign language classes. Krashen states that
traditional language classes provoke anxiety (Young, 1992). According to
MacIntyre’s and Gardner’s (1991) suggestion the main problem may not be in the
student but may be in the methodology.
Strategies and Styles
Learner’s language learning strategies and styles may affect both their level
of anxiety in foreign language classes and their achievement. It has been shown that
motivation and language anxiety play a crucial role in the use of language learning
strategies and styles (MacIntyre & Noels, 1996; Bailey, Dailey & Onwuegbuzie,
1999). The results of Bailey et al’s. study indicate that responsibility and peer-
orientation related to foreign language anxiety. It means that not responsible for their
study and students who do not like to work in collaboration appeared to be highly
anxious. Other researchers have found that when the students have high anxiety level
then they produce low results. When the students have low anxiety level then they
produce high results (Sellers, 2000). It was found out that the influence of foreign
language anxiety becomes more important as students’ language levels increase
(Saito & Samimy, 1996).  Oh (1992) found that if the students didn’t know or they
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were presented the new method of assessment then they would have high level of
anxiety. Teachers should explain to students if they are going to use a new method of
assessment, otherwise students would worry not only in correctness of what they
produced as well as they might not be sure of understanding how to do it as they
were not familiar with certain types of assessment.
Foreign Language Classroom Anxiety Scale
Horwitz, Horwitz and Cope (1986) worked on identifying foreign language
anxiety. They organized “Support Group for Foreign Language Learning” and the
beginning language students of University of Texas were invited to participate in it.
225 students wanted to take part in it. Due to time and space limitations, only two
groups of fifteen students could participate in it. The participants discussed their
problems and difficulties of language learning. They had problems in speaking, in
test taking times and also they added that they had head–aches and trembling
associated with anxiety. Horwitz, Horwitz and Cope (1986) found that the
experiences related in the support groups contributed to the development of the
Foreign Language Classroom Anxiety Scale (FLCAS). Foreign Language Classroom
Anxiety Scale (FLCAS) is an instrument for anxiety measurement and it consists of
communication apprehension, test anxiety and fear of negative evaluation in the
foreign language classroom. These are related types of anxiety in language learning.
Communication apprehension is specific to second or foreign language learning
contexts. The comprehension of a message is important but when learning a foreign
language it is a problem if the learner feels frustration in speaking. Test anxiety is
when students feel anxious when they have to take a test. As a result of anxiety, the
learner cannot do well in tests even if he/she might know the material. Anxiety of
negative evaluation is when the learner is afraid of answering because he/she is
22
afraid of getting negative evaluation or he/she feels fear about the teacher’s
misunderstanding himself/herself.
The FLCAS was given to seventy- five university students from Spanish
classes. Results were rounded according to the number of students who agreed or
disagreed with statements of the questionnaire. The results of the FLCAS indicated
that students are afraid of speaking in a foreign language. In addition, anxious
students fear that they do not participate in class because of anxiety. Many
participants of the study have experienced foreign language anxiety in language
learning process. The authors suggest anxious students are common in foreign
language classrooms. By using FLCAS a researcher can identify anxious students
who have common problems and suggest useful implications to reduce the anxiety.
In addition, FLCAS is very useful because it focused on more on the reasons of the
fear (Horwitz, 1991; Young, 1991; Horwitz et al; 1986; Gardner, Moorcroft &
MacIntyre, 1987).  For example, Horwitz, Horwitz and Cope (1986) suggest two
options for teachers when dealing with anxious students:
1. They can help them learn to cope with the existing anxiety – provoking
situation;
2. They can make the learning context less stressful. Before the teacher must
learn the existence of foreign language anxiety (P.131).
Ganshow and Sparks (1996) have different perception about anxiety and they
think that the reasons for low performance do not depend on anxiety. They believe
that “subtle cognitive disabilities cause poor performance which in turn, causes
anxiety” (Horwitz, 2000). Horwitz does not agree with Ganshow and Sparks’
perceptions about causes of anxiety and the researcher gives her explanations for
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that. She rejects their view because large number of learners who reported that they
had anxiety, were from prestigious American colleges where they had to pass the
SAT and an entrance exam. So, Horwitz thinks that it is not possible for all students
to have cognitive disabilities. Moreover, advanced learners also report foreign
language anxiety. Horwitz (1996) claimed that many language teachers also
experienced language anxiety. So, it seems that cognitive disability hypothesis does
not the reasons of anxiety.
Ganshow and Sparks (1996) also have criticized Horwitz et. al. studies that
they had not evaluated the students’ native language skills to find if anxious students
had problems in learning process. MacIntyre (1995) claims that Horwitz et al. might
have overlooked “native language deficits as the cause of both higher anxiety and
lower proficiency, so aptitude influences both proficiency and anxiety” (p.95). In
addition, MacIntyre explains that in correlational studies third variable might
influence existing variables in the study. Further, he does not agree with Ganshow
and Sparks criticism about self-report questionnaire method that have measurement
problems. MacIntyre thinks that criticism is overgeneralized. Therefore, this
measurement is considered to be reliable (Horwitz, 1991).
MacIntyre, Gardner and Moorcroft (1987) noted that Horwitz et al. the
context of test is orally and it could be better if they include some specific items for
written examination also in test anxiety aspect. They consider FLCAS to be useful
because it contains more nature of fears than linguistic products in foreign language
learning process.
Anxiety and the Four Language Skills
Anxiety is also associated with other aspects of learning a foreign language
such as reading, writing, evaluation, listening and speaking. Language anxiety
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research suggests that students may feel less anxiety in some skills, such as in
reading and writing (Young, 1991). The students may be less anxious because they
see a text and by reading they can understand it. However, unfamiliar scripts and
writing systems and unfamiliar cultural materials in authentic texts might cause
anxiety in reading foreign language.  Some researchers examined reading anxiety in
foreign language class and they found that reading in foreign language can be anxiety
provoking to some students (Saito, Garza, Horwitz, 1999; Sellers,2000; Oh,1992)
A study was done by Cheng, Horwitz & Schallert to investigate the
relationships between second language classroom anxiety and second language
writing anxiety as well as their associations with speaking and writing achievement.
Four hundred thirty-three English majors who were taking both speaking and writing
at four universities in Taiwan participated in this study. The students were given
Foreign Language Classroom Anxiety Scale (FLCAS) by Horwitz, Horwitz & Cope
and Second Language Writing Anxiety Scale (SLWAT) adapted from Daly &
Miller’s Writing Apprehension Test. The findings of the study suggest that writing
anxiety is a language skill specific anxiety and classroom anxiety is more general
type of anxiety. But low self-confidence was considered to a crucial element in both
anxieties.
Vogely (1998) studied listening comprehension anxiety. This area is less
studied. The students feel anxiety in listening task because they have to understand in
order to respond it. It is common in language classrooms, so listening comprehension
anxiety is a problematic area for students like speaking. Krashen (in Young, 1992)
noted that, although speaking is cited as the most anxiety producing skill, listening
comprehension is also “ highly anxiety provoking if it is incomprehensible” (p.168).
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In Vogely’s study, one hundred fourty participants from university level Spanish
courses were given a questionnaire; as the purpose of the study was to report
descriptive research. The following items were included in the questionnaire:
1) Whether they were experiencing listening anxiety or not;
2) If they did, what made them anxious when participating in a listening
comprehension exercise;
3) What types of settings, exercises, or activities helped to lower their
anxiety level.
According to the participants’ responses only nine percent elicited that they did not
experience listening comprehension anxiety and the rest of the students, that is
ninety- one percent reported that they experienced listening comprehension anxiety.
The analysis of the questionnaire includes the students’ responses about input,
process, instructional factors, personal factors and the students’ suggestions for
alleviating listening comprehension anxiety. The results of the study indicates that
51% input, 30% process related factors, 6% instructional factors and 13% personal
factors are associated with listening comprehension anxiety. Vogel mentions that
the findings should not be generalized because inferential statistics were not used in
this study. That’s why the findings of the research study can provide useful
suggestions on reducing anxiety. Vogel suggests that teachers and students change
their attitudes towards listening activities, if they try to listen for a message then in
that case motivation to understand increases and the students worry or fear decreases.
It is true that when the students are motivated they are successful in all skills not only
in listening comprehension.
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However, research studies on language anxiety indicate that speaking in the
foreign language appears to be the most anxiety- provoking aspect of language
learning. Indeed, studies reveal that anxious students are less likely to volunteer
answers and participate in class than their non- anxious peers (Horwitz, etal, 1986;
MacIntyre & Gardner, 1991). Even in cases where they do participate, they tend to
avoid difficult linguistic structures; in general they use short answers.
Likewise, Steinberg and Horwitz (1986) found that subjects who were exposed to an
anxiety inducing situation tended to avoid the interpretive messages, focusing
strongly on the more concrete ones, noticeably more than those who exposed to a
relaxed condition. In this situation subjects attempted to use communicative
strategies to avoid anxiety.
 Krashen (in Young, 1992) provides a theoretical explanation for this phenomenon.
According to Krashen the affective filter goes down for students, when they are less
conscious about acquiring the language; they are not required to speak before they
are ready (Young, 1992).
Speech anxiety or communication anxiety is the fear or anxiety an individual
feels about orally communicating (Daly, 1985). Speech anxiety doesn’t occur only in
language class in which students have to perform in a foreign language but native
speakers also experience it when having a public speech. Of course, they are not the
same, native speakers’ anxiety differs from the language learners’ anxiety. In public
speech a person shares the same language with the environment or the audience and
the speaker can express easily in his first language. He has to attract the audience
attention which may influence his or her performance. Language learner may be
anxious because of no having that kind of background in language learning process,
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afraid of making mistakes, negative evaluation and or their lack of fluency in the
second language may cause poor performance.
Kaya (1995) conducted a study on the relationship between anxiety,
motivation, self-confidence, extroversion/introversion and participation in foreign
language classes. It was found that all the variables correlated significantly with
participation. Anxiety also correlated with participation but negatively, indicating
that students who are more anxious participate less in class. Among all the variables
in this study anxiety had the lowest correlation. The students who were motivated
were more self- confident and less anxious as the result of they participated actively
in class, whereas students who were not motivated they were not self-confident and
felt anxious.                             
In conclusion of the literature review, foreign language researchers and
educators have increasingly focused their attention on foreign language anxiety as
one of the most important affective factors in foreign language achievement. Some
research results demonstrate that anxiety is common among foreign language
students and it is connected negatively with language performance (Gardner &
MacIntyre, 1993, Horwitz, et.al, 1986; Kaya, 1995).
Anxiety appears to be one of the best predictors of second language
achievement. In fact, anxiety is an interesting and worthwhile subject to investigate.
However, Scovel (1978) pointed out that the more we study language learning, the
“more complex the identification of particular variables becomes” (cited in Bailey,
1983). It is complex because affective variables are usually not directly observable.
Questionnaires or interviews and diary studies are suggested in studying affective
variables.
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In language learning, the participation is important. I think students are afraid
of speaking in class. They have high performance anxiety. They can do well but
anxiety is the problem here. Students have to respond even though they do not want
to do so when they asked by their teachers. Teachers expect their students to
participate in classroom activities from all students. It depends on how students
perceive teachers expectations and on the degree of the teachers’ expectations. If
students really have positive attitudes and teachers’ expectations are high, then
students will expend greater effort in order to succeed them. If teachers’ expectations
are low, so students will not try anything.
People are often anxious about their ability to function in a second or foreign
language, particularly in oral/aural situations, a type of anxiety termed
communication apprehension (MacIntyre & Gardner, 1991). Unlike reading and
writing, where students can make corrections and completions, listening and
speaking demand high levels of concentration in a time frame not controlled by the
students.  Speaking anxiety has been defined by Horwitz, et al (1986) as a kind of
communication apprehension as a type of shyness characterized by fear of or anxiety
about communicating with people (P.127). Therefore, communication plays a large
role in foreign language learning. That’s why the teachers have to identify elements
that produce this reaction. Moreover, learners’ perceptions are important in
identifying the sources of anxiety.
In conclusion, when there is a demand for learning English we have to be
aware that anxiety exists and we should know how to offer concrete suggestions
about alleviating language anxiety in foreign language classes.
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CHAPTER 3: METHODLOGY
Introduction
This research study is about foreign language anxiety. The study investigates
the relationship between anxiety and the students’ participation in class. The aim is
to see how anxiety relates to student participation in foreign language classrooms. In
the first part of this chapter, the subjects in the study are described. Next, there is a
description of the instrument and materials used in this study. Lastly, the procedures
for data collection and statistical analysis are presented.
Participants
This study was conducted in Gazi University. The participants in the research
were instructors and students of the Preparatory School at Gazi University. There
were four instructors and seventy-six students in the research. Two of the instructors
have MA degrees in teaching English as a foreign language and the others have BA
degrees. Three of them are female and one is male. One of them has been teaching
for fourteen years, the second instructor has been teaching for twelve years and the
other two instructors’ length of teaching experience are more than five years.
The department of Preparatory School administers proficiency tests for all newly
accepted first year students at the beginning of the academic year in September. The
students who pass the proficiency exam satisfactorily can begin their first year at
Gazi University the same year. As for the other students who fail to pass the
proficiency test, they have to study English for the whole year at Preparatory School,
and according to the results of the proficiency test they are divided into different
levels.  Some of the courses are given in English at Gazi University and the purpose
of taking English classes is to be able to take those courses in English. The seventy-
six students participating in the study were from intermediate and upper intermediate
levels in the Preparatory school. I have decided to have different levels in my study
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to see if there is a relationship between students’ anxiety and their language levels.
Sixteen students (21.1%) were from intermediate class and sixty students (78.9%)
were from upper-intermediate classes. There were only intermediate and upper-
intermediate levels at school when the questionnaires were collected. The age range
of the participants was between seventeen and twenty-three. Fourty students out of
seventy-six had graduated from state high schools, eight students have graduated
from Anatolian high schools, twelve of them have graduated from vocational high
schools, only six of them have studied at private schools and ten of them studied at
technical high schools and super high schools. In all 52.6% of the students studied at
state high schools. Thus, according to the number of students we see that most of the
students studied at state high schools. Twenty-six of the participants were female and
fifty which means 65.8% of them were male. Thus, most of the participants were
male students in the research.
Instruments/ Materials
In this research the data collection tool was questionnaires. Three
questionnaires were used in this study. One of the questionnaires is taken in its
original form from Horwitz, Horwitz & Cope (1986), but was translated into Turkish
and checked by native Turkish speakers. The translation was checked by experienced
teacher of English whose native tongue is Turkish and by specialist of Turkish
Language and Literature. It was the Foreign Language Classroom Anxiety Scale
(FLCAS) developed by Horwitz, Horwitz & Cope (1986). This questionnaire
consists of thirty-three statements on communication apprehension, tests anxiety and
fear of negative evaluation. The scale used in the questionnaire is a five point Likert-
type scale ranging from strongly disagree to strongly agree. Horwitz pointed out that
Foreign Language Classroom Anxiety Scale (FLCAS) was developed to provide
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investigators with standard instrument as the previous existing measure of anxiety
did not test an individual’s response to the specific stimulus of language learning
(1986).
The FLCAS has been reported to be a valid and reliable instrument to
measure the students’ foreign language anxieties (Horwitz, 1986; Price, 1991). The
FLCAS was examined for reliability and validity by one of its authors Horwitz
(1986). The scale has been administered to a number of studies at the University of
Texas and has shown satisfactory reliability with 300 populations. The results
revealed test-retest reliability over eight weeks (r = .83, p < .001, n = 78). The
FLCAS has also demonstrated internal consistency achieving an alpha coefficient of
.93 with all items producing significant corrected item-total scale correlation. The
test revealed significant correlation r = .28, p <.05 with communication apprehension
as measured by McCroskey’s Personal Report of Communication Apprehension; r =
.53, p < .01, with test anxiety as measured by Sarason’s Test Anxiety Scale; r = .36,
p<  .01, with fear of negative evaluation as measured by Watson and Friend’s Fear of
Negative Evaluation Scale. In short, the FLCAS is considered to be valid and reliable
tool to measure the subjects’ foreign language anxieties.
The second and the third questionnaire are composed of twenty-eight items
about the student’s participation and anxiety in classroom. I developed the
questionnaire but some of the items have been adapted from Mejias, Applbaum and
Trotter II (1991).  This questionnaire is also a five point Likert Scale, ranging from
never to always. The questionnaire was prepared in two parallel versions. The reason
that is I had to give the same questionnaire to both teachers and students. The
teachers were to give their opinion about their students’ participation in classroom
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and I tried to see the teachers’ perceptions about their students and students’
perceptions about themselves and to see the relationship between the perceptions
about students’ participation and anxieties. In the teachers’ questionnaire, all the
beginnings of items in the questionnaire have been changed from the first person
singular to the third person singular. Sample items as follows: “ I volunteer to
participate in class” has been changed to “ This student volunteers to participate in
class”. The questionnaire is also translated into Turkish by me and checked by
colleagues who are native speakers of Turkish. The questionnaires were given to the
students as well as to their instructors.
Procedures
The Foreign Language Classroom Anxiety Scale was piloted with twenty-two
MA and Ph students at my university in Ankara during the research week on the 23rd
of February, 2001 in order to check whether the students have any problems in
answering the questionnaire items. The subjects were told to ask any questions about
the items that were not clear and let me know if they have problems in understanding
the questionnaire. The English version of FLCAS was piloted. It was thought that it
would be better and easier for the students to answer the questionnaire items in
Turkish, since the students kept on asking for the words they didn’t know while
piloting it. Based on this feedback, I translated the questionnaire into Turkish and it
was checked and revised several times. Therefore, it will give more valid responses
as the students will answer in their own language. The second and the third
questionnaire were not piloted, they were translated into Turkish and again it was
checked by native speakers. The questionnaires were administered by me and by my
colleague at Gazi University, English Preparatory School during the period of May
31 – June 4. It was administered to the students on May 31. The subjects’ instructors
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were given four days to complete the questionnaire. Instructors were told to complete
all the items of the questionnaire for their each student. The first instructor completed
the twenty-eight items of the questionnaire for twenty-two students. The second
responded to the twenty-eight items of the questionnaire for nineteen students and
the third teacher replied to the twenty-eight items for seventeen students. The last
instructor completed the twenty-eight items for eighteen students. Instructors were
given four days to complete all the items of the questionnaire for their each student
who was present on May 31, the day when the data was collected from the students.
Data Analysis
In this study, the questionnaires were the main data collection instruments.
All the items in the questionnaires were close-ended items and I used SPSS to
analyze the data. First, I entered the data while entering I kept numbers in order not
to confuse them. The questionnaires were included positive and negative items.
Sample items were as follows: “I’m never quite sure of myself when speaking in my
foreign language class”, “I can feel my heart pounding when I’m going to be called
on in language class”, “I don’t worry about making mistakes in language class”, “I
enjoy speaking in English”. To analyze the data the frequencies and percentage of
each item in the questionnaires were computed with the aid of SPSS. Pearson and
point-biserial correlation methods were used in the study as the main tools to analyze
the data and to find out if there was any relationship between the variables. The
close-ended items of the questionnaires required match comparisons across each pair
of questions in the questionnaires. The findings of the study will be presented in
chapter four.
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CHAPTER 4: DATA ANALYSIS
Overview of the Study
Does language anxiety correlate with the students’ and teachers’ perceptions
about students’ participation in foreign language classes? Three questionnaires were
administered to students and teachers to collect the data. The first questionnaire was
about students’ backgrounds and their perceptions about their own participation and
anxiety in foreign language classes. The second questionnaire included information
about the instructors’ backgrounds, their perceptions of their students’ participation
and anxiety in foreign language classes. The third questionnaire was the Foreign
Language Classroom Anxiety Scale (FLCAS) by Horwitz, et al (1986). The data
were analyzed under the following three sections:
1. Students’ and teachers’ perceptions about students’ participation and
students’ anxiety.
2. Teachers’ expectations about students’ participation and their speaking in
English in classroom discussions
3. Students’ and teachers’ perceptions about students’ participation, anxiety and
students’ language levels
The data were analyzed by means of the Statistical Package for the Social Sciences
(SPSS). Pearson and point-biserial correlation methods were used in the study as the
main tools to analyze the data and to find out if there was any relationship between
the variables. It is important to note that, although the first questionnaire included
questions concerning students’ perceptions about their anxiety, the results of this
section was not included in the analyses, since the preliminary analyses on this
showed that there was a high correlation between students’ perceptions of their
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anxiety and FLCAS, so in all the following analyses, the only measure of students’
anxiety is FLCAS.
Students’ and Teachers’ Perceptions about Students’ Participation and Anxiety
In the first section of the data analysis students’ and teachers’ perceptions
about students’ participation and students’ anxiety were studied. Pearson correlation
method was used in the first section to analyze the data and to find out if there was
any relationship between: a) students’ perceptions about their participation and
foreign language anxiety as measured by FLCAS; b) teachers’ perceptions about
their students’ participation and foreign language anxiety as measured by FLCAS;
c) teachers’ perceptions about their students’ participation and students’ perceptions
about their participation in classes; d) teachers’ perceptions about their students’
anxiety and students’ perceptions about their participation; e) teachers’ perceptions
about their students’ anxiety and teachers’ perceptions about their students’
participation.
I will discuss the results of the analysis for each the above items separately in the
following sections.
The purpose of the first analysis was to see if there was any relationship
between students’ and teachers’ perceptions about students’ participation and
students’ anxiety. To do so, students’ perceptions about their participation as well as
teachers’ perceptions about students’ participation and   anxiety were correlated with
students’ foreign language anxiety as measured by FLCAS. The results are presented
in Table1.
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Table 1
Correlation Between Students’ and Teachers’ Perceptions About Students’
Participation with FLCAS
____________________________________________________________________
Variables                                                FLCAS               Significance
Students’ Perceptions About
Their Participation                                     - .431                . 000
Teachers’ Perceptions About
Their Students’ Participation                       - .177               .127
____________________________________________________________________
Note: FLCAS = Foreign Language Classroom Anxiety Scale
The results presented in Table 1 indicate that there was a moderate and
negative relationship between students’ perceptions about their participation and
foreign language anxiety as measured by FLCAS (r = -.431, p< 001). This finding
suggests that the more students perceived themselves as anxious, the less they
perceived themselves participating in class. The relationship between the two
variables were statistically significant. However, teachers’ perceptions about their
students’ participation correlated very weakly with foreign language anxiety as
measured by FLCAS (r = -.177, p< .127). The correlation was not significant. Thus,
there was a difference between students’ and teachers’ perceptions about students’
participation and students’ FLCAS. It can be argued probably students and teachers
have different opinion about classroom participation, and participation may mean
different things to them. This seems to be supported by later analyses on the
students’ and teachers’ perceptions about classroom participation and speaking in
English (see page 38 for these analyses). If anxiety and students’ participation should
be related, as this research and the previous research has shown, these findings may
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suggest that students are better able to judge about their degree of participation in
class than teachers do.
   The purpose of the next analysis was to see if there was any relationship
between teachers’ perceptions about students’ anxiety and foreign language anxiety
as measured by FLCAS. For the purpose of the analysis teachers’ perceptions about
their students’ anxiety were correlated with foreign language anxiety as measured by
FLCAS. The results are reported in Table 2.
Table 2
Correlation Between Teachers’ Perceptions About Their Students’ Anxiety and
FLCAS
____________________________________________________________________
Variable                                             FLCAS                      Significance
Teachers’ Perceptions about Their    -. 121                          .299
Students’ Anxiety
Note: FLCAS = Foreign Language Classroom Anxiety Scale
The results show that teachers’ perceptions about their students’ anxiety did
not correlate highly with foreign language anxiety as measured by FLCAS (r = -
.121, p < .299). The result of the correlation was not significant and the degree of the
correlation was weak. This difference suggests that while students perceive
themselves as more anxious, teachers may not and vice versa. In other words, there
seems to be a mismatch between students’ perceptions of their anxiety and teachers’
perceptions of it. In addition, teachers and students might have different views about
anxiety.
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The next analysis explored the relationship between teachers’ perceptions
about their students’ participation and students’ perceptions about their participation.
The results are presented in Table 3.
Table3
 Teachers’ and Students’ Perceptions About Students’ Participation
____________________________________________________________________
Variable                                  Students’ Perceptions             Significance
                                                About Their Participation
____________________________________________________________________
Teachers’ Perceptions About
Their Students’ Participation           .441                                       .000
____________________________________________________________________
Table 3 presents the relationship between the two variables. Teachers’
perceptions about their students’ participation and students’ perceptions about their
participation correlated significantly (r = .441. p< 001). The correlation between the
two variables was positive and the degree of the correlation was moderate. This
suggests that teachers’ perceptions about students’ participation and students’
perceptions about their participation tend to match.
The purpose of the next analysis was to see if there was any relationship
between teachers’ perceptions about students’ anxiety and teachers’ perceptions
about students’ participation. The results of this analysis are given in Table 4.
Table 4
 Teachers’ Perceptions About Students’ Anxiety and Participation
Variable                                     Teachers’ Perceptions’ About
                                                   Students’ Participation                Significance
Teachers’ Perceptions About
Students’ Anxiety                                  - .609                                    .000
____________________________________________________________________
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Table 4 indicates that there was a high and negative correlation between
teachers’ perceptions about students’ anxiety and teachers’ perceptions about
students’ participation in language classes (r = -.609, p <001). It means that teachers’
perceptions about students’ anxiety and students’ participation connected. In other
words, the more the teachers’ perceived their students as anxious, the less they
perceived them participating in classroom activities.
Teachers’ Expectations about Students’ Participation and their Speaking   in English
in Classroom Discussions
This section analyzes the relationship between students’ perceptions about
their participation and teachers’ expectations about students’ participation in
classroom discussions. It also analyzes the relationship between students’
perceptions about their participation and teachers’ expectations about students’
speaking in English in the classroom. To study the relationship between these
variables, Pearson correlation method was used too. The results are presented in
Table 5.
Table 5
Relationship Between Teachers’ Expectations About Students’ Participation and
Their Speaking in English and Students’ Perceptions About Their Participation
Variable                                                Students’ Perceptions
                                                          About Their Participation          Significance
Teachers’ Expectations About
Students’ Participation in the Classroom  .112                              .334
Teachers’ Expectations About Students’ .075                               .519
Speaking in English in the Classroom
As the table shows, teachers’ expectations about students’ participation in
discussions did not correlate significantly with students’ perceptions about their
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participation (r = .112, p<.334). There was almost no relationship between teachers’
expectations about students’ speaking in English in classroom discussions and
students’ perceptions about their participation (r = .075, p< .519) either. This
findings confirm that the previous findings that teachers and students might have
different ideas about participation in the classroom. This may suggest that it may not
true that the more teachers expect their students to participate or speak in English in
classroom discussions, the more the students participate in classroom discussions.
Teachers may expect participation and speaking from all the students in class,
however, students’ perception about their participation might vary in classroom
discussions depending on how they actually perceive participation in classroom
discussions.
Table 6 presents the results of the analysis about the relationship between
teachers’ expectations about students’ participation and students’ speaking in English
in discussions.
Table 6
Relationship Between Teachers’ Expectations About Their Students’ Participation
and Their Speaking in English in the Classroom
____________________________________________________________________
Variable                                      Teachers’ Expectations
                                                    About Students’ Participation      Significance
____________________________________________________________________
Teachers’ Expectations About
Students’ Speaking in English                     .851                                   .000
in the Classroom
____________________________________________________________________
As the table indicates, teachers’ expectations about students’ speaking in
English in classroom discussions correlated highly and positively with teachers’
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expectations about students’ participation in classroom discussions (r = .851,
p<0.001). The degree of the correlation was quite high and significant. The findings
of this analysis suggest that when teachers expected the students to participate in
classroom discussions, they also expect students to speak in English in discussions.
Students’ and Teachers’ Perceptions About Students’ Participation, Anxiety    and
Students’ Language Levels
The third section of the data analysis deals with the relationship between
students’ language level and students’ and teachers’ perceptions about their
participation in the class. To analyze this section point-biserial correlation method
was used. The results are reported in Table 7.
Table 7
Language Level and Students’ and Teachers’ Perceptions About Students’
Participation
Variable                                            Language Level                Significance
Students’ Perceptions About              .093                                      .425
Their Participation
Teachers’ Perceptions About               .248                                      .031
Students’ Participation
The results show that students’ perceptions about their participation did not
correlate with language level (r = .093, p < .425), indicating that students at different
language levels did not perceive their participation differently. However, teachers’
perceptions about their students’ participation correlated positively with students’
language levels (r =. 248, p < 0.05). The degree of correlation was rather moderate
and significant. It indicates that teachers’ feel that students are participating more at
the higher levels than in the lower levels. This finding is consistent with and
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confirms the previous findings that students and teachers differed on their judgments
about students’ participation.
The next table presents the results of the analysis about the relationship
between students’ language levels and teachers’ and students’ perceptions about
students’ anxiety.
Table 8
Language Level and Students’ and Teachers’ Perceptions About Students’ Anxiety
and FLCAS
___________________________________________________________________
  Variable                                        Language Level                  Significance
____________________________________________________________________
Teachers’ Perceptions About               .082                                    .482
Students’ Anxiety
FLCAS                                                 .248                                     .995
Note: FLCAS = Foreign Language Classroom Anxiety Scale
As Table 8 shows there was almost no relationship between teachers’
perceptions about students’ anxiety and students’ language levels (r = .082, p <
.482). Foreign language anxiety as measured by FLCAS did not correlate with
students’ language levels (r = 001, p < .995) either. It means that according to the
students perceptions language levels do not play any role.
In conclusion students’ and teachers’ perceptions about students’
participation and anxiety, teachers’ perceptions about students’ participation and
language levels, teachers’ expectations about students’ participation and speaking in
English were found to be all significantly related with each other. In addition, it was
found out that there was no relationship between students’ perceptions about their
participation and students’ language levels. There was no relationship between
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teachers’ perceptions about students’ anxiety and students’ language levels. It
suggests that language levels do not seem to play any role in teachers’ perceptions
about their students’ anxiety, which suggests that teachers did not perceive students’
anxiety at different levels. However, teachers’ perceptions about their students’
participation was different for different levels. According to teachers’ perceptions,
students at the higher levels participate more in classroom discussions than students
at the lower levels.
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CHAPTER 5: DISCUSSION OF FINDINGS AND CONCLUSION
Summary of the Study
This study investigated the relationships between students’ and teachers’
perceptions about students’ participation and anxiety in foreign language classes. In
addition, it also explored the relationships between teachers’ and students’
perceptions about students’ participation and anxiety, language levels, teachers’
expectations about students’ participation, anxiety in language classes. Seventy-six
students and four instructors of Preparatory School at Gazi University participated as
samples. Students were given two questionnaires: FLCAS and one questionnaire
including questions about participation and anxiety. Instructors were given only one
questionnaire which was about their students’ participation and anxiety during
foreign language classes. Data from this study was analyzed with the help of SPSS.
For the purpose of this study Pearson Correlation and point-biserial Correlation were
used.
In the first part of this chapter, the discussion of the results of the data
analyses and conclusions will be presented. In the second part, limitations of the
study will be discussed. Implications of the study will follow with suggestions for
further research studies and pedagogical implications.
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Discussion of Results and Conclusions
The findings of this study showed that there was negative and moderate
correlation between students’ perceptions about their participation and foreign
language anxiety as measured by FLCAS.  This negative correlation between the two
variables indicate that the more anxious the students perceive themselves, the less
actively, they perceive themselves participating in classroom activities. Since, the
degree of the correlation was moderate and negative this may suggest that students
have facilitating anxiety in classroom participation. Results also showed that
teachers’ perceptions about students’ participation was different from students’
perceptions about their participation. It is difficult to explain the differences between
the two perceptions. Teachers observe their students behavior every day by
interacting with them and from this perspective teachers’ perceptions might be true.
So, why do students’ perceive themselves as less participating? It seems that students
may underestimate their performance. However, this difference might be because
students and teachers perceive participation differently. To see whether the students’
or the teachers’ perceptions are correct, it is necessary to not only to observe but also
to interview students too.
Another result of the study was about teachers’ expectations. There was no
relationship between teachers’ expectations about students’ participation and
students’ perceptions about their participation. So, this confirms the idea that
students and teachers may have different ideas about participation in the classroom.
In addition, students’ language levels and teachers’ perceptions about students’
participation correlated significantly. The results indicated that higher level students
may participate more actively than lower level students as perceived by the teachers
in classroom activities. In Saito and Samimy’s (1996) study revealed that ” the
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influence of foreign language anxiety becomes more important as Japanese
instructional levels increase”(p.239). In this study it was students’ perceptions  about
their anxiety and in my study it was teachers’ opinion about students’ participation
and anxiety. It seems that in my study according to teachers’ perceptions students
become more linguistically confident at the higher levels and students might
participate more than they do it at the lower levels. So, students may not feel anxious
at the higher levels and participate more than lower level students do. The findings of
Saito and Samimy study can be explained in this way, students think that when their
levels increase they are more anxious, the reason seems to be as the instructional
level increases so, the course material quality also increases. Students may be not
anxious at the lower levels as the materials are easy to comprehend and perform. In
addition, in Saito’s and Samimy’s study the participants studied Japanese as a foreign
language and therefore Japanese is perceived to be difficult and anxiety-provoking
for students whose first language is English. The differences in the findings might be
because of the cultural difference.
In general, the results of this study seem to support some studies that have
been conducted on language anxiety and participation. The results indicated that
affective variables such as anxiety, motivation, self-confidence correlate highly with
participation. Kaya’s (1995) study also shows that there was a relationship between
anxiety, motivation, self-confidence, extroversion/introversion and participation in
foreign language classes. According to the results of her study all the variables
correlated significantly with participation. Anxiety also correlated with participation
but negatively, indicating that students who are more anxious participate less in
class.
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MacIntyre, Day and Gardner (1992) stated that anxiety and motivation are
two separate aspects of learner behavior that overlaps with each other. Anxiety may
reduce motivation and the consequence of it might lead to poor participation. In my
study students’ who   perceive themselves as more anxious and less participants and
it seems then those students are less motivated or unmotivated.
Schumann (1994) claims that when motivation is lacking, anxiety is high. I
believe also that if a student is unmotivated, then that student seems to have high
anxiety and less participation or even no participation in classes. MacIntyre and
Gardner (1994) stressed the importance of learner perceptions in reducing language
anxiety, and studies of students negative correlations between anxiety and output
quality indicate that anxious students have more difficulty expressing themselves
than more relaxed students. So, according to this view it seems that anxious students
underestimate their level of ability. In my study students’ perceptions also may or
may not be consistent with their actual skill levels and they may not evaluate
themselves adequately and positively as the consequence of comparing themselves to
other students in the classroom. It is important for students to recognize their fears in
order to be able to interpret anxiety-provoking situations and work against it.
Limitations of the Study
The sample size was small. This study would get more reliable results with
large number of sample size. The subjects were not randomly selected for this study.
If I had used all language levels including beginner, elementary, intermediate, upper
intermediate and advanced levels then I might have seen a difference in perceptions
across levels. The results of the study cannot be generalized to all the university
students in Turkey. The questionnaires in Turkish versions are not piloted and they
need a back-translation because there was no time for piloting.
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Implications of the Study
This study explored the relationship between student perceptions about their
participation and anxiety in foreign language classes; The results of this study
indicate that students’ perceptions are important about their participation and anxiety.
In addition, the findings of this study support previous done studies about language
anxiety. This study suggests many implications for researches, teachers and
administrators of the institutions, which I will discuss below.
Implications for Further Research
This study could be replicated with large number of participants where the
researcher wouldn’t face difficulty for randomly selection. Anxiety is a theme that
can be investigated from various points of view (listening anxiety; gender
differences; learning styles; motivation) in terms of the foreign language learning
process. A large number of studies have been done on the relationship between
language anxiety and foreign language learner proficiency. But there are only few
studies investigated foreign language teachers’ experiences of language anxiety.
Nonnative foreign language teachers also feel anxious in their classes in presenting
target language materials, interacting with students, being afraid of answering their
students’ questions wrongly.  So, the relationship of the teachers’ anxiety and foreign
language instruction should be investigated. Native speakers of English cannot teach
at all universities, schools, colleges in all over the world; that’s why nonnative
teachers teach at those schools. In order to have confident teachers in FL teaching it
is important to learn the reasons behind language anxiety and help them in alleviating
their anxiety.
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Implications for Language Teachers
Teachers should be aware of the fact that language anxiety affects students’
participation in foreign language classes and language anxiety exists in foreign
language learning process regardless of students’ age, sex, ability and language level.
That’s why teachers should prepare their lessons and activities taking the affective
variables into consideration. Teachers may use Language Learning approaches that
create less anxiety-producing environments, with a friendly and comfortable
atmosphere in which students will enjoy language learning and the results will be
more productive. Foss and Reitzel (1991) suggested some activities to reduce
anxiety. For example, they think that teachers should explain to students what a
belief system is   by indicating what beliefs interfere with language learning. They
call this approach “rational emotive therapy”. Students select two or three beliefs
from the list that seem best describe his/her anxiety and students work on them. The
worksheets can be shared with other students, so they may get useful feedback from
them too. Crookall and Oxford (1991) suggest also some activities that can be
helpful in alleviating students’ anxiety in the language learning process. The first
activity is called “Agony column”. In this activity students write a letter individually
to the Agony column expressing their anxiety and difficulty in learning foreign
language. The letters can be shared among students and students have to reply to
their fellow student’s letter. Students’ letters can be read by their instructors too.
Students can get different replies which they might find useful or just the opposite
may occur. For example, some students may find the replies unsatisfactorily so, then
teacher can talk with those students to discover their reactions concerning the
particular problem. The other activities are “Ghost avengers” and “Mistakes panel”.
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In ghost avengers students imagine that some years later they become members of
the Association for Wordly Experience and they have to give advice and encourage
others to reduce anxiety. Mistake panel is aimed at working on errors in a
collaborative way. This activity is very useful as students give criteria for
themselves.
Implications for Administrators of Institutions
Administrators of the institutions should provide teachers with seminars and
workshops about foreign language anxiety in order to have success in education.
Teachers can learn useful ideas from workshops in which the study reports give
evidence about existence of anxiety in foreign language class. Foreign Language
Anxiety Workshops are highly recommended to in language programs (Campbell &
Ortiz, 1991). Powell (1991) suggests having student-learning support groups where
students can learn how to learn foreign languages and what to do to reduce anxiety in
departments, even it can be included in the curriculum. If administrators of the
institutions, teachers and students work together to find ways to reduce anxiety then
learning and teaching will be enjoyable. As the consequence, students may change
their attitudes towards language learning and become more confident students.
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APPENDICES
Appendix A
Foreign Language Classroom Anxiety Scale
Foreign Language Classroom Anxiety Scale (FLCAS) by Horwitz, Horwitz and
Cope (1986)
Read the following statements and tick your choice which best indicates your feeling.
SD D N A SA
1. I never feel quite sure of myself when
I am speaking in my foreign language
class.
2. I don’t worry about making mistakes
in language class.
3. I tremble when I know that I’m going
to be called on in language class.
4. It frightens me when I don’t
understand what the teacher is saying in
the foreign language.
5. It wouldn’t bother me at all to take
more foreign language classes.
6. During language class, I find myself
thinking about things that have nothing
to do with the course.
7. I keep thinking that the other students
are better at language than I am
8. I am usually at case during tests in
my language class
9. I start to panic when I have to speak
without preparation in language class.
10. I worry about the consequences of
failing my foreign language class.
11. I don’t understand why some people
get so upset over foreign language class.
12. In language class, I can get so
nervous I forget things I know.
13. It embarrasses me to volunteer
answers in my language class.
14. I would not be nervous speaking the
foreign language with native speakers.
15. I get upset when I don’t understand
what the teacher is correcting.
16. Even if I am well prepared for
language class, I feel anxious about it.
17. I often feel like not going to my
language class.
18. I feel confident when I speak in
foreign language class.
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SD D N A SA
19. I am afraid that my language teacher
is ready to correct every mistake I make.
20. I can feel my heart pounding when
I’m going to be called on in language
class.
21. The more I study for a language test,
the more confused I get.
22. I don’t feel pressure to prepare very
well for language class
23. I always feel that the other students
speak the foreign language better than I
do
24. I feel very self – conscious about
speaking the foreign language in front of
other students.
25. Language class moves so quickly I
worry about getting left behind.
26. I feel more tense and nervous in my
language class than in my other classes.
27. I get nervous and confused when I am
speaking in my language class
28. When I’m on my way to language
class, I feel very sure and relaxed.
29. I get nervous when I don’t understand
every word the language teacher says.
30. I feel overwhelmed by the number of
rules you have to learn to speak a foreign
language.
31. I am afraid that the other students will
laugh at me when I speak the foreign
language.
32. I would probably feel comfortable
around native speakers of the foreign
language.
33. I get nervous when the language
teacher asks questions which I haven’t
prepared in advance.
Note: SD = Strongly Disagree; D= Disagree; N= Neither Agree nor Disagree;
A= Agree; SA= Strongly Agree
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Appendix B
Foreign Language Classroom Anxiety Scale Turkish Version
Isım _______________
Sınıf_______________
Aşağıdaki ifadeyi okuyun, sonra da sizin için uygun olanını belirtin.
KKm K E K KK
1. Derste konuşurken asla kendimden
emin olmam.
2. Derste hata yapmaktan
endişelenmem.
3. Derste kaldırılacağımı bildiğim
zaman heyecanlanırım.
4. Derste öğretmenimin ne söylediğini
anlamamak beni korkutur.
5. Daha fazla dil dersi almak beni
rahatsız etmezdi.
6. Derste kendimi dersle ilgisiz şeyler
düşünürken bulurum.
7. Diğer öğrencilerin dil konusunda
benden daha iyi olduğunu düşünmeden
edemiyorum.
8. Dersteki sınavlar esnasında genellikle
rahatımdır.
9. Derste hazırlık yapmadan konuşmak
zorunda olduğumda paniğe kapılırım.
10. Sınıfta kalmanın sonuçları beni
endişelendirir.
11. Dil derslerinin insanları neden bu
kadar çok ürküttüğünü anlamıyorum.
12. Derste o kadar heyecanlanırım ki,
bildiklerimi de  unuturum.
13. Derste gönüllü cevap vermekten
çekinirim.
14. Yabancılarla (anadili İngilizce
olanlarla) İngilizce konuşurken rahatsız
olmam .
15. Öğretmenin düzelttiği hataların ne
olduğunu anlamak beni sinirlendirir
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26. Diğer derslere göre kendimi dil
dersinde daha gergin ve heyecanlı
hissederim.
27. Derste konuşurken heyecanlanırım ve
aklım karışır.
28. Derse giderken kendimden çok emin
ve rahatım.
29. Öğretmenin söylediği her kelimeyi
anlamazsam heyecanlanırım.
30. Bir dili konuşmak için öğrenilmesi
gerekli olan kuralların sayısı beni sıkar.
31. İngilizce konuşursam diğer
öğrencilerin bana güleceğinden korkarım.
32. İngilizceyi anadili olanlarla
konuşurken kendimi  rahat hissederim.
33. Öğretmen daha önce hazırlanmadığım
sorular sorduğunda  heyecanlanırım.
Not: KKm=Kesinlikle Katılmıyorum; K=Katılmıyorum; E=Emin Değilim;
K=Katılıyorum; KK=Kesinlikle Katılmıyorum;
KKm K E K KK
16. Derse iyi hazırlandığım
zaman bile tedirgin olurum.
17. Çoğu zaman  derse gitmek içimden
gelmez.
18. Derste konuşurken kendime
güvenirim.
19. Öğretmenin yaptığım her hatayı
düzeltecek olmasından korkarım.
20. Derse kaldırıldığımda kalbimin çok
hızlı attığını hissedebilirim.
21. Sınavlara ne kadar çok çalışırsam,
kafam o kadar çok karışır.
22. Derslere iyi hazırlanmak için baskı
hissetmiyorum.
23. Her zaman diğer öğrencilerin
İngilizceyi benden iyi konuştuklarını
hissederim.
24. Diğer öğrencilerin önünde İngilizce
konuşurken rahat olamam.
25. Ders çok çabuk ilerliyor, geride
kalmaktan endişe ediyorum.
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Appendix C
Questionnaire for Instructors
Dear colleague,
I am a student in the MA TEFL Program in Bilkent University. I am preparing
my thesis. I would like you to assist me by answering the following questionnaire
items.
Thank you for your help!
Ardak Zhanibek
                        Questionnaire for background information
1. Name:
2. Sex:   a) male   b). female
3. Years of ELT experience:
4. Degree:   a) BA   b) MA    c) Ph   d) others (mention if you have any
certificate)
      Please answer the following questions:
1. Do you expect your students to participate in classroom discussions?
a) Never   b) Sometimes   c) Often   d) Usually   e) Always
2. Do you expect your students to speak English in classroom discussions?
a) Never   b) Sometimes   c) Often   d) Usually   e) Always
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Questionnaire for instructors
Student’s name   _________________________
Group _________________________________
Instructor’s name ________________________
This questionnaire is composed of 28 statements regarding your opinion about this
student’s participation and how he / she feels when she / he participates in the
classroom. Please read the sentences attentively and tick (√ ) your position on the
scales provided.
N S O U A
1. This student participates actively
in class.
2. This student speaks in English in
class.
3 This student misses class without
reasons
4 This student asks questions when
he/she doesn’t understand the
theme in class.
5 This student volunteers to
participate  in class.
6 This student likes to participate in
group activities.
7.This student doesn’t participate
until I ask him/her to participate.
8.This student initiates asking
questions in class discussions.
9.This student does not talk unless I
ask him/her to talk.
10.This student does not answer
any questions unless I nominate
him/her to answer a question.
11 I expect this student to
participate in classroom discussions.
12 I expect this student to speak
English in classroom discussions.
13.When I correct his/her mistakes
this student gets upset.
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N S O U A
14.This student gets nervous when
he/she has to speak in front of the
class.
15.This student doesn’t feel
comfortable when I ask him/her to
speak spontaneously in class.
16.This student feels confident when
I speak and explain the lesson in
Turkish.
17.This student gets upset
whenever I ask him/her a question
in English.
18. This student avoids speaking
English and prefers to speak in
Turkish.
19.This student enjoys speaking in
English.
20. While speaking, this student
gets so nervous, he/she forgets
what he/she really knows.
21.This student has no fear of
speaking in front of an audience.
22. This student’s that his/her
thoughts become confused when
he/she is presenting a topic in class.
23. This student is afraid to express
himself/herself at discussions.
24.This student feels that he/she is
more fluent when talking to people
whose English is a foreign language
than native speakers.
25.This student never feels tense when
he/she has to speak in English.
26. This student may know the
proper English expression but when
he/she is nervous, it just won’t come
out.
27.This student gets nervous when
he/she has to communicate in
English and he/she forgets how to
verbalize it.
28.This student likes speaking
activities and he/she enjoys talking
in class.
Note:N=Never; S=Sometimes; O=Often; U=Usually; A=Always
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Appendix D
Questionnaire for Instructors Turkish Version
Sayın Meslektaşım,
Bilkent Üniversitesi MA TEFL bölümünde öğrenciyim. Hazırlayacağım tez için
sizlerin yardımlarınıza ihtiyacım var. Sizlere verilen anket sorularına cevap
vermenizi rica ediyorum.
Bu çalışmada yardımınız ve değerli zamanınızı ayırdığınız için çok teşekkür ederim.
Ardak Janibek
MA TEFL Programı
Bilkent Üniversitesi
                                                     Anket
1. Adınız, Soyadınız:
2. Cinsiyetiniz:   a) kadın   b) erkek
3. İngilizce öğretmenlik deneyiminiz:
4. Dereceniz: a) Lisans   b) Yüksek lisans   c) Doktora   d) Değerleri ( başka
sertifikanız varsa belirtiniz)
   Lütfen, aşadaki sorulara cevap veriniz:
1. Öğrencilerden dersteki tartışmalara katılımlarını beklermisiniz?
a) hiçbir zaman   b) bazen   c) sık-sık   d) genelde   e) her zaman
2. Öğrencilerden dersteki tartışmalarda İngilizce konuşmalarını beklermisiniz?
a) hiçbir zaman   b) bazen   c) sık-sık   d) genelde   e) her zaman
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Anket
Isım   _________________________
Sınıf _________________________________
Öğrenci ısımı ________________________
Lütfen cümleleri dikkatle okuyunuz ve bu öğrenciye uygun olanını (√ ) işaretleyiniz.
Hbz B S G Hz
1. Bu öğrenci derse etkin bir şekilde
katılır.
2.Bu öğrenci derste İngilizce
konuşur.
3. Bu öğrenci mazereti olmadığı
halde derslerine katılmadığı
olmuştur.
4.Bu öğrenci konuyu anlamadığı
zaman soru sorar.
5. Bu öğrenci derse gönüllü olarak
katılır.
6.  Bu öğrenci grup çalışmalarına
katılmaktan hoşlanır.
7. Ben sormadıkça bu öğrenci derse
katılmaz.
8. Bu öğrenci dersteki tartışmalarda
soru sormayı ilk  başlatır.
9. Bu öğrenci ben sormadıkça
konuşmaz.
10. Ben soruncaya kadar bu öğrenci
hiçbir soruya cevap vermez.
11. Ben bu öğrencinin dersteki
tartışmalara katılmasını bekliyorum.
12. Ben bu öğrencinin dersteki
tartışmalarda İngilizce konuşmasını
bekliyorum.
13. Bu öğrencinin hataların
düzelttiğim zaman üzülür.
14.  Bu öğrenci sınıfın önünde
konuşması gerektiği zaman sinirli
olur.
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Not:Hbz=Hiç bir zaman; B=Bazen; S=Sik-Sik; G=Genelde;  Hz=Her zaman
Hbz B S G Hz
15.  Bu öğrenci sınıfta beklenmedik/
hazırlıksız konuşma yapması
istenince kendini rahatsız hisseder.
16. Ben dersi Türkçe anlatınca bu
öğrenci kendinden emin olur.
17. Ben bu öğrenciden ne zaman
İngilizce soru sorarsam sinirlenir.
18.Bu öğrenci İngilizce
konuşmaktan kaçınır ve Türkçe
konuşmayı tercih eder.
19.Bu öğrenci İngilizce
konuşmaktan zevk alır.
20. Bu öğrenci konuşma sırasında
çok sinirlendiğinden dolayı aslında
bildiği şeyleri unutur.
21. Bu öğrenci dinleyicilerin önünde
konuşmaktan çekinmez.
22. Sınıfta bir konuyu tanıtırken bu
öğrenci düşüncelerini karıştırır.
23. Bu öğrenci tartışmalarda kendi
düşüncelerini ifade etmekten korkar.
24. Bu öğrenci ana dili İngilizce
olmayan insanlarla konuşurken
daha akıcı konuştuğunu hisseder.
25. Bu öğrenci İngilizce konuşması
gerektiğinde hiçbir zaman gergin
olmaz.
26.Bu öğrenci İngilizce ifadeyi biliyor
olabilir ama sinirliyken onları ifade
edemez.
27. Bu öğrenci İngilizce iletişim
kurmayı bildiği halde sinirlendiği
zaman onları nasıl ifade etmeyi
unutuyor.
28. Bu öğrenci sözlü ödevi sever ve
sınıfta konuşmaktan zevk alır.
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Appendix E
Questionnaire for Students
Dear student,
I am a student in the MA TEFL Program in Bilkent University. I am preparing my
thesis. I would like you to assist me by answering the following questionnaire items.
Your names will not be mentioned in the work.
Thank you for your help!
Ardak Zhanibek
                              Questionnaire for background information
1. Name:
2. Age:
3. Sex:       a) Male   b) Female
4. Language level:   a) Elementary   b) Intermediate   c) Upper-Intermediate
                                         d) Advanced
      5.   I graduated from:  a) State high school   b) Vocational high school
c) Anatolian high school   d) Private high school   e) Others
       Please answer the following questions:
1. The teacher expects the students to participate in the classroom.
a) Never  b) Sometimes  c) Often  d) Usually  e) Always
        2.   The teacher expects the students to speak in English in the classroom
                   a)  Never  b) Sometimes  c) Often  d) Usually  e) Always
69
Questionnaire for students
Name   _________________________
Group _________________________________
Instructor’s name ________________________
This questionnaire is composed of 33 statements about participation in classroom
discussions. Please read the sentences attentively and tick (√ ) your position on the
scale provided.
N S O U A
1. I participate actively in class.
2. I speak in English in class.
3. I miss classes without excuses.
4. I ask questions when I don’t
understand the theme in class.
5. I volunteer to participate in class.
6. I like to participate in group
activities.
7. I don’t participate until I am
asked by my instructor to
participate.
8. I initiate asking questions in
class discussions.
9.I do not talk unless I am asked by
my instructor to talk.
10. I do not answer any
questions unless I am nominated
by my instructor to answer a
question.
11. My instructor expects me to
participate in classroom
discussions.
12. My instructor expects me to
speak English in classroom
discussions.
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A U O S N
13. When my instructor corrects
my mistakes I get upset.
14. I get nervous when I have to
speak in front of the class.
15. I don’t feel comfortable when
I am asked to speak
spontaneously in class.
16. I feel confident when my
instructor speaks  and explains
the lesson in Turkish.
17.I get upset whenever my
instructor asks a question in
English.
18.I avoid speaking English and
prefer to speak in Turkish.
19.I enjoy speaking in English.
20. While speaking, I get so
nervous, I forget what I really
know.
21. I have no fear of speaking in
front of an audience.
22 My thoughts become
confused when I am presenting a
topic in class.
23. I am afraid to express myself
at discussions.
24.I feel that I am more fluent
when talking to people whose
English is a foreign language
than native speakers.
25. I never feel tense when I
have to speak English.
26. I may know the proper
English expression but when I
am nervous it just won’t come
out.
27. I get nervous when I know to
communicate in English and I
forget how to verbalize it.
28.I like speaking activities and I
enjoy talking in class.
Note:N=Never; S=Sometimes; O=Often; U=Usually; A=Always
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Appendix F
Questionnaire for Students Turkish Version
Sayın Öğrenci,
Bilkent Üniversitesi MA TEFL bölümünde öğrenciyim. Hazırlayacağım tez için
sizlerin yardımlarınıza ihtiyacım var. Sizlere verilen ankent sorularına cevap
vermenizi rica ediyorum. İsimleriniz hiçbir raporda yer almayacak ve ders notlarınıza
hiçbir etkisi olmayacaktır. Bu çalışmada yardımınız için çok teşekkür ederim.
 Ardak Janibek
MA TEFL Programı
Bilkent Üniversitesi
                                           
Anket
1. Adınız, Soyadınız: _____________________________________
2. Yaşınız: _______________________________________________
      3.    Cinsiyetiniz:    a) erkek    b) kadın
      4.     Dil seviyeniz:  a) Başlangıç   b) Orta   c) Orta-üstü   d) İleri
      5.      Mezun oldunuz:  a) Devlet lisesi   b) Meslek lisesi   c) Anadolu lisesi
                                           d) Özel lise   e) Diğer (lütfen belirtiniz)
       Lütfen, aşadaki ifadelerin uygun olanın belirtiniz:
1. Öğretmen öğrencilerden dersteki tartışmalara katılmalarını bekliyor.
a) hiçbir zaman   b) bazen   c) sık-sık   d) genelde   e) her zaman
2. Öğretmen öğrencilerden dersteki tartışmalarda İngilizce konuşmalarını
bekliyor.
a) hiçbir zaman   b) bazen   c) sık-sık   d) genelde   e) her zaman
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Anket
Isım   _________________________
Sınıf _________________________________
Öğretmeninizin ısımı ________________________
Lütfen cümleleri dikkatle okuyunuz ve kendinize uygun olanını (√ ) işaretleyiniz.
Hbz B S G Hz
1. Ben derse etkin bir şekilde
katılırım.
2.Ben derste İngilizce
konuşurum.
3.Mazeretim olmadığım halde
derslerime katılmadığım
olmuştur.
4.Ben konuyu anlamadığım
zaman soru sorarım.
5. Ben derse gönüllü olarak
katılırım.
6. Grup çalışmalarına
katılmaktan hoşlanırım.
7. Öğretmenim sormadıkça
derse katılmam.
8. Dersteki tartışmalarda soru
sormayı ilk ben başlatırım.
9.Öğretmenim sormadıkça
konuşmam.
10.Öğretmenim soruncaya kadar
ben hiçbir soruya cevap vermem.
11.Öğretmenim dersteki
tartışmalara katılmamı bekliyor.
12.Öğretmenim dersteki
tartışmalarda İngilizce
konuşmamı bekliyor.
13. Öğretmenim hatalarımı
düzeltince üzülürüm.
14. Sınıfın önünde konuşmam
gerektiği zaman sinirli olurum.
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Note:Hbz=Hiç bir zaman; B=Bazen; S=Sık-Sık; G=Genelde; Hz=Her zaman
Hbz B S G Hz
15. Sınıfta beklenmedik/
hazırlıksız konuşma yapmam
istenince kendimi rahatsız
hissederim.
16. Öğretmenim dersi Türkçe
anlatınca kendimden emin
olurum.
17. Öğretmenim ne zaman
İngilizce soru sorarsa
sinirlenirim.
18.Ben İngilizce konuşmaktan
kaçınırım ve Türkçe konuşmayı
tercih ederim.
19.Ben İngilizce konuşmaktan
zevk alırım.
20.Konuşma sırasında çok
sinirlendiğimden dolayı aslında
bildiğim şeyleri unuturum.
21.Dinleyicilerin önünde
konuşmaktan çekinmem.
22. Sınıfta bir konuyu tanıtırken
benim düşüncelerim karışır.
23.Tartışmalarda kendi
düşüncelerimi ifade etmekten
korkarım.
24.Ana dili İngilizce olmayan
insanlarla konuşurken  daha
akıcı konuştuğumu hissederim.
25.İngilizce konuşmam
gerektiğinde hiçbir zaman gergin
olmam.
26.Ben İngilizce ifadeyi biliyor
olabilirim ama sinirliyken onları
ifade edemem.
27.İngilizce iletişim kurmayı
bildiğim halde sinirlendiğim
zaman onları nasıl ifade etmeyi
unutuyorum.
28. Ben sözlü ödevi severim ve
sınıfta konuşmaktan zevk alırım.
